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It has been almost two decades Since \Vilson Taylor introduced 
. the cloze procedure into the professional literature (Taylor, 1953)... 
nee ther, both the research literature and the uses of this 
: srocedurg rave increased considerably. Cloze has been used in 
such diverse areas as research on readability Eormutnr, 1968), 
diver-ent. thinkins (Eyrne, 1971), and attitudes (iianis & “Dawes, 
‘ s . ' * . 
1941),° UnPortunately, tre cloze >srocedure hds remained primarily mt 
a research tool. Teachers have not made use‘os it in the class- : 
roor, and o*ten have not even heard of the vrocedure. The pur- 
yose of this article is to suzzest to teachers hove this tool, 
which has vroven so valuable in research, can te used in the class- 
room. ; | ' . 
4 Let us berin by describing what we mean by the eloze pro- | 
cedyre, The cloze drocedure involves the etdanh es completing a 
mutilated written passare.s The construction of the cloze passage 
is a mechanical procedure. First,-we pick a passage from the 
soa student's instructional material or some other material we wish 
| 30 test him on.- The passaze selected should be 250 words or more 


in lenath to set a reliable score. ‘Then we delete every 5th 


word, replacing the deleted word with an underlined blank of stan- 


dard’ lensth. Then we sive the passage to the student and ask him 


to read it and fill in the blanks. The student's written response 


is compared with the actual word deleted. The student is given 


credit only for those responses that match the actual word deleted, 


but is not venalized for poor spelling. It is important to note 


vi ; that there have been other deletion patterns (eee, every nth noun, 


all structural words, etc.) and alternative scoring criteria 
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(ero, Stneptante Synonyiey suggested. However, ~ Beeearee, has. 
shown that by deletine dgapy. 5th word and by applying ie exact 
‘word scoring criterion, the result is a cloze passage and score 
of both greater reliability wad ai eortontnative power (Bormuth, 
1967; Taylor, 1953). | 
Classroom Applications of the Cloze Procedure : 

Now, let us turn to how cloze Aiahe ‘be used in the siacye 
room. Three areas of classroom application tobe discussed includg. 
the use of cloze as an evaluation tool, for diapnostic purposes, 
and as an iesmiotiona mastitis 
Evaluation: 

As an evaluation tool, the cloze procedure is useful to 
evaluate both the material's difficulty and a student's performance 
on that materiale The evaluation of a material's difficulty is . 
relnted to the subject of readability: Cloze has been extensively 
used in recent readability research. As a result of tiie pheannew: 
formulas have-been developed which provide readability estimates 


F by , 
that are more sensitive and reliable than what was previously 


available (2ormuth, 1969). Teachers can avail themselves of this 


“useful tool by simply applying these formulas to any material of 


interest. lo cloze test- need be given. From the application of 
these formulas, the teacher can obtain an.estimate of the reada- 
bility of any material. Such information would be helpful in 
making degisions regarding the selection and sequencing of in- 
structional materials. 

The cloze procedure is also useful in evaluating student 


performance on some selected iristructional material. Students 
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may be cormared and ranked’ on the basis of their cloze Raccorgenes 
on a particular material or set of fatartale: In addition, the 
teacher can interpret the cloze scores in a criterion reference 
framework. Fy using criterion standards that have been developed, 
the cloze scores can be interpreted in ‘terms of some meaninaful 
standard of performance (Bormuth, 1972, 1971; Bormuth & Bortnick, 
1969). In the case of these standards, meaningfulness refers to 
; the maximization of a set of seenitive levee information gain) 
7 and affective ane interest) variables that are essential if 
the instruction is to be beneficial (Formuth, 1971). The taaunen 
is thus provided with some objectively established levels of per- 
formance by which cloze scores can be evaluated in terms of 
instructional henetit for the: student. 

The followins will illustrate ‘the-usefulness of a criterion 
reference standard in the STEPPE omtT Os of eloze test scores, © 
Research evidence inaionted that akudente: who score below 35% 
cloze comprehension on a given passage, will gain little or no 
new information from reading material at that level or difficulty 
(Bormuth, 1971; Bormuth & Boytnick, 1969). Thus,”“if a teacher 
constructs a cloze ‘passage from a science textbook and fimds three 
students who score below this level, she knows that the material 
is inappropriate ‘for sthem. Thus, the teacher is using an objective ' 
criterion to decide how scores of a particular level have meaning 


for students on the particular anSteRets ones Menenials from which’ 


they will be taught. 3 : 


Diagnoses: 
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* Lh addition to using cloze to indicate readability and 


a 
verformance, teachers can also abtain diagnostic information from 


students" responses on a cloze passage by examining the patterns 


of incorrect responses. Table 1, taken,from a fourth grade 


student's cloze performance, illustrates both the analysis and 


instructional implications for incorrect responses (Bortnick & 


Lopardo, 1972). 


Table 1 


Diagnostic Analysis of a Fourth Grade Student's 
Incorrect Cloze Responses 
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Substitutes an acceotable ‘ 1. 


synonym, €.2., we for. peovle. 
Lone 2afo, had the 
same reasSOnSer. 


Reads up to deletion only. 2. 
Whenever people want to 
be MESSALCSeee 


9 


Inflectional error,’ e.%o» 3. 
offices for office. : 


—_ ___—__ = 


Instruction: 


> 


Neaning o2 passage not altered 
therefore no instructional | 
implications irdicated; student 
understands syntactic, semantic 
languaze constraints. 


Teach the stratezy of reading 

beyond the deletion for additional 
cues; teach student that this ‘same - 
stratezy may be applied when he 


“meets an unknown word. 


Teach student how a verb form 
(e.3e, is) sitnals the singular 
or plural form of. a noun. 
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.A. final area of cloze procedure application is that of 


a D i 
instruction. It is 2zenerally azsreed that the contextual cue is a 


powerful word recognition stratesy and basic to the extension of a 


meaning, vocabular 


{ 


reader, 


. teach the use of context. 


~s 


y for both the besinning and the more advanced 
Clozertype material can be used ina variety of ways to 
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< 
as an instructional ‘eohnidue indicates vocabulary development and 


‘reading activities in the various content areas are other instruc- 
tional possibilities (Jongsma, 1971). > 

In a recent article the authors have spelled out a detailed 
instructional procedure (Bortnick & Lopardo, 1973). This pra- 


cedure can be summarized by the following directions to the 


’ 


students 


1. Read through the entire cloze passage silently. 
2. Reread the cloze passaze writin: in words- you think — 
fit the blanks. ' ~ ‘ 
3. If you can, try to offer your reasons for your choices 
for these blanks: (teacher selects certain items). 
4. Compare your choices with the original passaze. 
"5S. Fe prepared to discuss both passages, 


The preceding instructional procedure can then.be variéd 


. ‘ 
by the use of differmt types of cloze passazes to focus #n different P 


aspects of reading sheenUet lets Some examples includes ~ “ 


1. Prepare cloke passazes deleting certain lexical items 
(nouns, verbs, adjectives) to focus instruction on the 
syntactic constraints of the lanzuage. ~ | 2 

2. Frepare cloze wvassazes déletinz items for which studen‘s 
must supply synonyms to focus instruction on vocabulary 
(meaning) development. 

3 ‘Prevare cloze oassazes in which items containin:z certain 

? phoneme-sravheme corresvondences are deleted (es%e, all g 
words deleted contain the short a vowel sound) to‘focus 
instruction: on this particular type o2 word: analysis 
stratezye 
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It should te clear that other instruments are available 
that serve the same functions as those just described for the cloze 
procedure. One mieht thereSore ask, "Why use the cloze procedure?" 


The answer is that the cloze »vrocedure has a numter of advantages’ 


over otrer available procedures. 
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The cloze test is preferable to other tests because it is” 
the most psychometrically sound test available. A fundamental 
problem with most traditionally constructed tests is that is is 
difficult to determine whatiee a high score indicates good per- 
formance or simply an easy test. The cloze +ost is objectively 
derived directly from the written instruction in an operational | 
manner; therefore, different test writers can sredues reliable and 
equivalent instruments over the same material. This fact Sliaiiaten! 


° 


the variance in test construction caused by the biases and jdio- 
syncrasies of the individual test writer. Consequently, the’ $ = 
difficulty of the feat! te directly dependent upon the difficulty 
of the written material over which it is derived, no matter who 
actually constructs the test. 

From the atandvding of the classroom teacher whochas limited 
time, vrofessional* suoport, and expertise in test construction, 
the cloza procedure is ideal. It isa simple and convenient tool 


to develov, administer, and score. Ina short period of time, a 


Be ) 
secretary or instructional aide can be easily trained to produce * 


“ 


cloze passaces. “oreover, the test constructor need not possess 

a knowledze o¢ the subject matter to produce a content-valid test 
over the material. In the development of a reliable test. instru- 
ment, it is often necessary to revise items and to do item analysis 
studies. The item writing procedure is itself a lenzthy time 
consumine process., Such procedures are unnecessary to produce a 
cloze passaze or to assure that the passaze will be a reliable 


and discriminating measurement. 
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It is just as. easy to obtain alternative forms of a test.* 
Further, such tests can be taken directly from the student's 
instructional materials, and can thus provide information on the ~ 

; ' : ; : 
student's verformance relative to his peculiar instructgonal needs. 
¢ ; The administration and scoring of cloze passazes is also 
easy. The test takes a short period of time to give and can be ' 
civen to larse groups. A scoring key using the exact Word criterion 
is easily made; using such a key, scoring is both fast and objective. 
Limitations Fs 

The cloze procedure is not an instructional panacea, however, 
and it is important to recognize its limitations. With regard to 
classroom use, cloze is not a valid measure for all students, partic- 
ularly for thosd*whe lack word recognition skills. As word recog- . 
nition skills are commonly presented in the first three grades, many 
reading experts eel that the cloze procedure should only be used 
ibeh. sukente in the fourth crade and ud. “owever, it seems more t 
aoorovriate to recommend trat the decision o: whether or not the 
test is valid for a student should rest on the critical: element 
0” adequate word recosnition skill, not on srade level designation. 

“ith resard to administration of the test, unless students 
fully understand that*sood performance on a-cloze test requires 
fewer correct answers than other tests do, students become easily 
‘discourazed about their verformance and give up. In the authors’ 
experience, ywroper test instructions and preparation of the students 
for the task do much to alleviate this difficulty. 

Precisely what the cloze test measures is an issue which is 


ay 
still not resolved. loze may measure-.only a general understandins 


: s . » 
- formation contained in and between sententes. .However, cloze 
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and facility with the language and not comprehension of the in- 


’ 


performance has been shown to correlate highly with performance 
on standardized achievement tests. Even if cloze does yield 
information ‘about a student's understanding of the literal in- 


information on the 


formation of the material, it does not provide 


important higher level comorehension’skills such as inference and 
critical reading. Therefore, ‘a cloze test should be viewed as 


a complement to, not a replacement of, other comprehension tests. 


Surmary 
In this discussion os the cloze procedure, some of the class- 


room uses have teen suggested and illustrated. The advantases and 


practicality of the cloze procedure reveals it ‘to be a multi- 


purpose tool which every kedokes can apply in the classroom. However, 
| 


practical application of the cloze procedure has only just besun. 


Further work and experience is necessary,to continue its develo - 
2 i 


ment.as a classroom tool. Yet, teachers can bezin to apply it in 


# ¢ fi ' 
the classroom now. ’ 
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